One of the essential parts of language teaching is related to what materials are used in the teaching process, and therefore, a wide variety of teaching aids is necessary in foreign language classrooms. According to Tomlinson (2001, p. 66) , the term materials encompasses "anything used to facilitate the learning of language" and may include linguistic, visual, auditory, or kinesthetic forms, which can be presented in print, through live performance or display, on a cassette, CD ROM, DVD, or the Internet. Since "materials are not simply the everyday tools of the language teachers; they are an embodiment of the aims and methods of the particular teaching/learning situation" (Zhang, 2007, p. 28) , the success of the language program depends on the language teaching materials (Pakkan, 1997) . "In case of inexperienced teachers, materials may also serve as a form of teacher training-they provide ideas on how to plan and teach lessons" (Richards, 2001, p. 251) . Although grammar books and dictionaries were the only language teaching materials of used by teachers in the past, today, there is a great variety of language teaching materials in the market (Crystal, 1987) , ranging from textbooks, supplementary texts, pictures, audio-tapes, sliders, transparencies, video tapes, smart boards to the Internet. However, despite a very wide range of commercially available materials, many teachers do not give enough importance to use them effectively and prefer to "produce their own materials for classroom use" (Howard & Major, 2005, p. 101) . McGrath (2013, p. 7) differentiates foreign language materials into four categories: materials designed for language learning and teaching (e.g., textbooks, worksheets, computer software); authentic materials selected specially and exploited for teaching purposes by the classroom teacher (e.g., off-air recordings, newspaper articles); teacher-written materials; and learner-generated materials. Among all of the materials used in language classrooms, course books have been the most preferred instructional material throughout the world (Arıkan, 2008) . Cunningsworth (1995) states that course books are the best resource in achieving aims and objectives regarding learner needs.
Today's language teaching throughout the world could not take place without the extensive use of commercial materials (Richards, 2005) . Since teachers may lack time and expertise to design a coherent program of work, course books are designed as "the theory, practice, activities, explanations, text, visuals, content, formats, and all other elements that contribute to the finished product" (Byrd, 1995, p. 8) . Furthermore, course books enable a learner to preview or review the progress about what done in class (Harmer, 2001 ) by reducing time needed for lesson preparation, and especially for teachers who are untrained or inexperienced, course books provide methodological support (Richards, 2001 ). In addition, teachers who are teaching full-time find course books invaluable because they do not have enough time to create original lessons for every class (McGrath, 2013) . In spite of widespread popularity of course books, their evaluation as classroom materials remains in under-researched (Arıkan, 2009 ). Hutchinson and Waters (1987) suggest that materials cannot be evaluated as good or bad: "While evaluating the materials, we try to judge the fitness of something for required purpose" (p. 96). Therefore, it is important to realize that no commercial course book is a perfect fit for a language program (Richards, 2005; Savignon, 1997) . One of the prominent complaints about commercial course books is related to the transmission of cultural information of English speaking countries. Cultural information is conveyed by means, such as the use of color, photographs, cartoons, magazine-style formats as well as through the words on the page (Harmer, 2001) . However, global course books produced for international market expose the debate on the role of English as a lingua franca or international language, which enables the transmission of "Western" values, a form of cultural imperialism, by the majority of learners studying English outside English-speaking countries and therefore, it is a complex issue and "how this might translate into textbooks is yet uncertain" (McGrath, 2013, p .9) . Although global textbooks may have been the focus for such criticism, debates may also be explicit for 'national' textbooks which deliberately promote national values and culture ideologically for social cohesion (Lund & Zoughby, 2007) . Another common criticism is that "textbooks merely grow from and imitate other textbooks and do not admit the winds of change from research, methodological, experimentation, or classroom feedback" (Sheldon, 1988, p. 239) . On the other hand, "many teachers are bound by a mandated curriculum defining the content, skills, and values to be taught" (Howard & Major, 2005, p. 103) . This situation may lead many teachers to follow course books slavishly to fulfill objectives outlined by a curriculum for learners. Therefore, "teachers need training and experience in adapting and modifying textbooks as well as using authentic materials and in creating their own materials" (Richards, 2001, p. 16 ).
"Whether the teacher uses a textbook, institutionally -prepared materials, or his/ her own materials, instructional materials generally serve as the basis for much of the language input learners receive and the language practice that occurs in the classroom" (Richards, 2001, p. 251) . Although modern course book packages contain "a wealth of extra material" (Harmer, 2001, p. 7) , teachers are also material developers and ultimately responsible for the materials that their learners use (Tomlinson, 2001) . In material selection, teachers need to have the ability to: 1) "select appropriately from what is available, 2) be creative with what is available, 3) modify activities to suit learners' needs, and 4) supplement by providing extra activities" (Dudley-Evans & St John, 1998, p. 173) .
The Purpose of the Research
The aim of the present study is to analyze high school English curriculum materials (ECM) through the multi-faceted Rasch measurement model, SPSS 17 program and MAXQDA-11 program. Therefore, to fulfill the purpose of this study, the following sub-aims have been established: Within the scope of SPSS program: (5) record the participants' views regarding the efficiency level of ECM Within the scope of Maxqada program (qualitative): (6) determine the characteristics of high school ECM, (7) obtain a sense of the views of participants regarding the relationship between high school ECM and the English Curriculum.
Method
A mixed methods approach was applied in three samples (n = 36; n = 23; and n = 10). Methodologists remarked that by combining quantitative and qualitative research, studies can maximize the strengths of each approach and develop more complete and complementary understandings (Creswell & Plano Clark, 2011) . Sequential explanatory mixed methods design, which comprises two phases -first collecting and analyzing quantitative and then qualitative data-within one study (Tashakkori & Teddlie, 2003) was used to capture the views of the teachers on English course books of high schools. First, quantitative and qualitative data were collected simultaneously and then, the results were combined after the analyses for each set of data was complete (Hanson, Creswell, Clark, Petska, & Creswell, 2005) .
While the quantitative phase of the study involved the Rasch measurement model and SPSS analysis, the qualitative phase included a case study research method. A comparative interpretation between the results obtained from Rasch measurement model on course materials and SPSS analysis was aimed to be in line with the level of participation. The Rasch model clarifies how a person's performance based on a specific trait predicts that person's response as right or wrong and supplies precious data for the development, modification, and monitoring of valid measurement (Boone & Scantlebury, 2006) . Case studies relying on "multiple sources of evidence," inquire "a contemporary phenomenon within its real-life context when the boundaries between phenomenon and context are not clearly evident" (Yin, 1994, p. 13 ). In addition, in case studies describing the impact of program, it is intended to provide inference about reasons for success or failure (Davey, 1991) . In this context, within the scope of this study, it was aimed to analyze high school ECM in terms of teachers' views.
Participants
The study sample was comprised of high school English teachers from a variety of high schools and private teaching institutions in Elazig city center/Turkey during the 2014-2015 academic year. Participants for the Rasch measurement model totaled 23; for SPSS analysis 36; and for MAXQDA (qualitative analysis) 10. Further, the teachers had prior experience with the materials included in this study, and therefore, were familiar with them.
The materials used in the study were: (Bektaş & Tekir, 2014) EB2: English Break A2 (Arıkan, Saraç, Köse, Tekir, & Köse, 2011) C. Prepared by foreign authors and coded as; SOL: Solution (Falla & Davies, 2012) HEA: Headway (Soars & Soars, 2011) 
Data Collection
In this study, a High School English Curriculum Material Evaluation Form was prepared to collect the quantitative data (Appendix-1) in light of the review of literature and experts (1 Associate Professor of English; 1 Assistant Professor of English; and 2 English lecturers, of which 2 have a Master's degree and 1 is a PhD student; 2 Turkish teachers; and 3 English teachers). The questionnaire, which was developed with the help of Batdı's (2010) scale that he had used in his MA thesis, is a 5-point Likerttype scale with five options ranging from "Strongly Disagree," to "Strongly Agree." The 28 items' content validity ratios (CVRs) related to the evaluation of high school ECM have been presented in Appendix-1. The content validity index (CVI) value for each item was computed separately. Experts were asked to score the relevance of each item as 1=not relevant, 2=somewhat relevant, 3=quite relevant, 4=highly relevant (Davis, 1992) . Next, the CVI for each item was computed as the number of experts giving a scoring of either 3 or 4, divided by the number of experts. A CVI of .80 is considered an acceptable value for good content validity (Yurdugül, 2005) . The content validity indices (CVIs) of the items were found to be 0.88, namely, greater than the 0.80 content validity criterion at a level of statistical significance of p < .05.
Qualitative data were collected through an interview form developed by the researchers based on the review of literature and expert opinions and consists of open-ended questions. Questions in this form are intended to explore the teachers' views on high school ECM. In analyzing the text data, Qualitative Data Analysis Software, MAXQDA, was used. MAXQDA, as a text search tool, allows "for automated searches of text for words, phrases, and co-occurring themes with more accuracy and time efficiency than hand sorting and counting" (D'Andrea, Waters, & Rudd, 2011, p. 49 ). This technology also enables "researchers to interrogate the data set, look for co-occurrences of codes or themes, relationships between codes, and to play with ideas in an exploratory fashion" (Lewins & Silver, 2008, p. 11) .
Data Analysis
When all data were collected, a sequential analysis of the data was conducted (Tashakkori & Teddlie, 2003) . First, both quantitative and qualitative data were analyzed separately and then the findings were compared in order to determine if both sets of data indicated the same overall views.
Analysis of the quantitative data.
In the analysis of quantitative data, FACETS analysis program, the Rasch measurement model identified by Linacre (1993 Linacre ( , p. 2008 , was used. Three facets of the study according to the Rasch measurement model were: 1) Judges, 23 high school English teachers, 2) Items related to high school ECM (28 items), and 3) ECM (A1.1, A1.2, A2.1, A2.2, EB1, EB2, HEA, and SOL). In addition, the arithmetic means of items and factors depending on the views of the participants were calculated through SPSS analysis.
Analysis of the qualitative data. The analysis process began with the examination of the transcribed text in MAXQDA with the aim of identifying categories of statements reflecting teachers' views on English curriculum materials used in high schools. A thematic analysis, which is a synthesizing strategy used as part of the meaning-making process of case study was used (Mills, Durepos, & Wiebe, 2010) .
Analysis began with reading the transcribed participant comments from beginning to end two times by the researchers in order to get an overall feel about the teachers' views on English curriculum materials (Cohen, Kahn, & Steeves, 2000) and obtain several tentative categories. Particular words and phrases were assigned into categories after reading over the comments independently. With a final reading, four models within two main headings, th grades) were identified as unanimously encapsulating the teachers' views. Following this, the transcribed document was loaded into MAXQDA for analysis.
Results
The results of the study obtained from qualitative and quantitative applications were presented separately.
Results regarding the Rasch Measurement Model and SPSS Data
The views of high school English teachers who participated in the study on ECM were analyzed within the framework of evaluation forms via the multi-faceted Rasch model (Lunz & Linacre, 1998) . Data obtained from three facets were specified for this study: (a) A1.1, A1.2, A2.1, A2.2, EB1, EB2, HEA, and SOL curriculum materials, (b) Leniency/severity of judges, and (c) suitability of items. Data calibration map related to the facets was given in Figure 1 . In Figure 1 , curriculum materials, judges, and items were given separately. According to the "curriculum materials" column, while the material coded HEA has the highest quality, the materials coded A1.2 and A2.1 have the poorest quality. On the other hand, in the "judges" column, J(udge)3 has the most severe and J13 has the most lenient behavior. When the column in which items used to evaluate curriculum materials is examined, the most difficult to answer item is G-I28 -Questions are appropriate for taxonomy of cognitive domains (remembering, understanding, comprehension, etc.) while the easiest to answer item is C-I9 -Objectives are associated with the content.
English curriculum materials. Measurements related to high school ECM are presented in Table 1 comprehensively. According to Table 1 , while the reliability co-efficient in the Rasch analysis is 1.00 which indicates a high reliability of related materials rankings, the separation index is 23.87. In line with the results, it is clear that there are statistically significant differences among English materials (χ2 =4101.0, sd = 7, p = .00). The ranking of English curriculum materials from the most adequate to most inadequate is as follows: "HEA, SOL, EB2, EB1, A1.1, A2.2, A2.1, and A1.2." Table 1 High School ECM' Measurement Report "Infit" and "outfit" statistical values related to the facets in the Rasch analysis are also given in Table 1. The quality control limit for infit and outfit values is between the range of 0.6-1.4 (Wright & Linacre, 1994) . As given in Table 1 , the value exceeding the determined limit for both indices (1.5) is the material coded SOL.
In the quantitative phase of the study, the arithmetic mean was computed on the basis of items and factors depending on the views of the participants through SPSS analysis (Appendix -2). When the analysis results of ECM were examined on the basis of factors, although the participants displayed the highest participation on the factor "B" belonging the material A1.2 at the level of Mostly Disagree (X = 2.30±.96), they displayed the lowest participation on the factor "G" at the level of Mostly Disagree (X = 2.01±.80). In addition, in the evaluation of the related materials, while the participant teachers displayed the highest participation on the factors "C" and "F" belonging to the material coded HEA at the level of Mostly Agree (X C = 4.19±.47; X F = 4.19±.54), they displayed the lowest participation on the factor "G" at the level of Mostly Agree (X = 3.99±.58). Although Rasch analysis has a special ranking, SPSS data revealed substantial differences between these rankings. When Appendix-2 is examined in detail, such differences are likely to be seen both in items and in comparison of related factors on the basis of material. This can be interpreted as it being very important to emphasize both curriculum materials and the differences of curriculums according to the views of the participants. Table 2 presents information regarding the leniency/severity of judges regarding ECM. When considering the judges from the severest to the most lenient, J3 is the most severe and J13 is the most lenient. The calculated value includes the standard error (RMSE) associated with the judges' severity/ leniency. When this value is at 0.09, it indicates that standard error is quite low. The reliability co-efficient associated with the judges' scoring behaviors and calculated as 0.99 highlights judges' scoring behaviors which have been performed at a high reliability.
Analysis of judges.
As represented in Table 2 , the Judge Separation Index is 10.22 and the reliability co-efficient is 0.99. When the hypothesis "There are statistically significant differences among judges in terms of the degrees of severity/leniency" is tested by Chi-Square (χ2 = 1893, 1 sd = 22, p = .00), the null hypothesis is rejected. In other words, it is emphasized that judges have shown statistically significant differences among themselves. Table 2 Judges' Measurement Report As seen in Table 2 , while the infit and outfit values of J23 and J12 judges fall outside the range of 0.6 -1.4, the accepted value proposed by Bond and Fox (2007) and Wright et al. (1994) , the infit and outfit values of the other 21 judges included in the study are within the acceptable range, and are therefore deemed suitable. Since the mean square values of infit and outfit belonging to J23 and J12 are higher than the expected values, the two judges are unlikely to have consistent scoring behaviors in the evaluation of ECM.
The analysis of items used to evaluate ECM. Table 3 presents information related to whether the items to measure ECM fit the purpose or not, in other words, statistics concerning the difficulty analysis of related items.
The items related to the English materials coded G-I28, -Questions are appropriate for taxonomy of cognitive domains (remembering, understanding, comprehension, etc.) and the course book involving speaking and writing skills, vocabulary and grammar teaching-and coded E-I20 -different methods (antonym, synonym, etc.) have been used in teaching vocabulary -are evaluated as the weakest.
In addition, the easiest items found by the participants belong to the content in the course book coded C-I9 -Objectives are associated with the content-and in the course book coded B-I6 -The objectives of the book are appropriate for the general principles of the National Education.
The Standard Error (RMSE) associated with the items' analyses used to evaluate ECM is 0.10, which is the low value in determining the quality. The standard deviation value corrected for estimation error has been calculated as 0.27, which is below the critical value of 1.0. While the Separation Index is 2.83 and the reliability co-efficient is 0.89. When the hypothesis -There are statistically significant differences in terms of item difficulties indicating the quality of ECM-is tested by Chi-Square (χ2 = 251.7, sd = 27, p = .00), the null hypothesis is rejected. In other words, it is emphasized that items evaluate different characteristics belonging to the materials and have shown statistically significant differences.
When infit and outfit values related to facets are examined, except for the material coded A-M3 in which infit or outfit data exceeded their limit values, all the materials have an acceptable level of 1.5. This result indicates that almost all items are consistent with the evaluation of the materials and their infit and outfit mean squares are within the acceptable values. The results of the analysis of ECM (A1.1, A1.2, A2.1, A2.2, EB1, EB2, HEA, and SOL) through SPSS have been presented in Appendix-1. When the data which indicates the participation levels on the basis of items and factors are examined, the participants displayed the highest participation on the factor "A" belonging the materials HEA (X = 4.07±.70) and SOL (X = 4.17±.70) at the level of Mostly Agree while they displayed the lowest participation on the same factor belonging the materials A2.1 (X = 2.15±.82) and A1.2 (X = 2.16±.98) at the level of Mostly Disagree.
Table 3 The Analysis of Items Used to Evaluate ECM
As a result of the analysis, the materials (Solution and Headway) prepared by foreign authors (Falla & Davies; Soars & Soars) have the highest participation level, Mostly Agree. As for the materials prepared by Turkish authors, the materials in factor "E" belonging to EB1 and EB2 (X EB1 = 2.44±.67; X EB2 = 2.56±.64) and EB1 (X EB1 = 2.58±.77) in factor "G" have the second highest participation level. It can be said that the level of participation belonging all the other factors is at Partially Agree.
When the arithmetic mean of English textbooks prepared by Ministry of Education on the basis of factor is examined, all the factors range between 2.01 and 2.36. The participation level of these books is Mostly Disagree.
Judges' bias interaction analysis. In Table 4 , interaction analysis related to the views of the judges on ECM is presented. In Table 4 , Z points change between 8.90 and -5.88, indicating that judges made extremely severe or lenient evaluations on ECM. In this context, J19 gave 81 points (Z = 8.90) and exhibited severe bias to the material coded SOL, but should have given 116 points. Similarly, instead of 127 points, J14 gave 102 points (Z = 7.73) for the material coded HEA and exhibited severe bias. In addition, J4 gave 74 points (Z = 5.55) instead of 100 points for the material coded SOL. J22 gave 58 points (Z = 5.11) instead of 82 points for the material coded EB2. Besides severe biases, lenient behaviors are also exhibited by the judges included in the study. For example, J22 gave 96 points (Z = -5.88) instead of 69 for the material coded A1.1 and exhibited lenient behaviors. Similarly, J4 gave 126 points (Z = -5.68) instead of 100 points for the material coded HEA and exhibited extremely lenient behaviors.
Results Related to Qualitative Data
Results obtained from the qualitative analysis of the study have been discussed under two titles: "The views of the participants about the characteristics of ECM" and "The views of the participants about the relationship between ECM and English curriculum for 9th, 10 th , 11 th and 12 th grades." The views of the participants regarding the related materials (A1.1, A1.2, A2.1, A2.2, EB1, EB2, HEA, and SOL) used as basic materials/textbooks as well as supplementary books / resources in high school English curriculum and coded in different ways were included in the study. Their views on the relationship between these materials and the current curriculum were also analyzed and modeled (Figure 3 and 4) . Four themes related to the views of the participants about the characteristics of ECM emerged from the comments as "current situation," "deficiencies," "suggestions," and "what to do." They were modeled as "Current situation of ECM and what to do; Deficiencies of ECM and suggestions" and illustrated in Figure 2 and 3 with related codes.
The other three emerging themes related to the views of the participants about the relationship between ECM and English curriculum (9, 10, 11 and 12 grades) were "current situation," "deficiencies," and "suggestions" which were modeled as "Current situation and suggestions related to the relationship between ECM and English curriculum; Deficiencies based on Language skills related to the relationship between ECM and English curriculum" and given in Figure 4 and 5. In addition, the distribution of each theme generated by the text document of participant views through MAXQDA was illustrated in Figure 6 . The document portrait in MAXQDA displays data results and enables researchers visualize which factors played an important role at what point in their interviews. Each color in the document portrait depicts a different code and each dot represents a certain fraction of the coded segments (D'Andrea et al., 2011) . In this study, the data were presented with different color themes and codes on a model. While blue tones indicated "current situation," green tones indicated "suggestions," red tones "deficiencies," and purple "what to do." 
Results Related to the Characteristics of ECM
The views of the participants regarding different materials used in high school English curriculum were thematized as "current situation," "deficiencies," "suggestions," and "what to do" and modeled as A. This can lead to self-evaluation, controlling and monitoring of the objectives for both teachers and students, were coded as a lack of overall evaluations. As can be seen in the document portrait, the dispersing of teacher comments related to deficiencies of curriculum materials was dominant. The deficiencies theme was not prominent to every teacher; however, it appeared that to those teachers who observed some necessities to diversify the use of curriculum materials in line with their beliefs about teaching, the deficiencies related to the commercial materials were in intensity ranking.
Suggestions. The green dots show comments made about improving the characteristics of ECM. Comments, such as Textbooks are the most important factors in implementing curriculum effectively, and therefore, I would like to make some suggestions on textbooks. When evolving and changing technology has been taken into consideration, textbooks should be prepared in compliance with educational technology, particularly touch technology, curriculum, and different approaches. They should be supported by different web sites and different learning settings, and, individual differences stemming from different schools should be taken into account by textbooks….Moreover, textbooks should be able to meet students' needs. Social, economic and cultural integrity of subjects should be provided in textbooks and presented in a way that students would benefit in their daily lives, were coded as belonging to suggestions on textbooks. It was observed from the codes that most suggestions focused on integrating technology into teaching materials.
What to do. The purple dots indicate comments on what to do for effective English curriculum materials. Most codes were related to adding extra listening, speaking, and evaluation activities and a balanced distribution of the four basic language skills. As shown in the portrait, this theme was not notable to every teacher; however, some shared their views on what to do. 
Results Related to the Relationship between ECM and English Curriculum
The relationship between ECM and English curriculum according to the participants' views was modeled as B.1.1., B.1.2 under the relevant themes: "current situation," "deficiencies," and "suggestions." It can be said that all similar comments representing the negative aspects of curriculum in terms of material use for some teachers were coded as belonging to deficiencies theme and suggestions were made on improving curriculum materials.
Current situation.
In the software, it is likely that the structure of the study document can be seen in its integrity through the visual tools (D'Andrea et al., 2011) . As shown in the document portrait of this study, the themes are of different intensities.
As can be seen in the document portrait above, most comments were associated with the "deficiencies of ECM and curriculum" which were shown in red. Comments, such as lack of evaluation, lack of qualified grammar exercises, failure to encourage the communicative approach, causing subject repetitions in textbooks boredom, represent the deficiencies of ECM and the English curriculum. The following theme asserted by the participants was seen to be "suggestions" that were colored in green. And the least intensity was observed in the theme of "what to do" stated by the participants with the aim to represent certain recommendations which was colored in purple. Some codes concerning the theme under consideration, such as supporting different supplementary materials, including real-life oriented activities, and providing permanent learning opportunities, can be given as examples.
Discussion
In this study, data related to high school ECM were analyzed using the multifaceted Rasch measurement model and MAXQUDA-11. Three facets were specified as curriculum materials: leniency/severity of judges and suitability of items. According to results, while the material coded HEA has the highest quality, the materials coded A1.2 and A2.1 have the poorest quality among 8 ECM. In terms of Judges' bias on the evaluation of ECM, while J19 (for SOL), J14 (for HEA), J4 (for SOL) and J22 (for EB2) exhibited severe bias, J22 (for A1.1) and J4 (for HEA) exhibited extremely lenient behaviors. According to the items prepared to evaluate "curriculum materials," the most difficult item was G-M28 -Questions are appropriate for taxonomy of cognitive domains (remembering, understanding, comprehension, etc.) -while the easiest item was C-M9 -Objectives are associated with the content. As for judges, J3 has the most severe and J13 has the most lenient behavior. When personal information of the judges is taken into consideration, the most lenient judge is male, graduated from Faculty of Education and has 10 years seniority as an English teacher. The most severe judge is female, graduated from Literature Faculty, has 20 years seniority as an English teacher, and has worked in different schools during her tenure. Therefore, it is likely to say that working in different types of schools and becoming experienced in the field of English teaching can lead to a tendency to evaluate curriculum meticulously and behave strictly in scoring.
According to "infit" and "outfit" values related to facets, except for the material coded A-M3 in which infit or outfit data exceeded their limit values, all the materials have an acceptable level of 1.5. This result indicates that almost all items are consistent with the evaluation of the materials and their infit and outfit mean squares are within the acceptable values (1.4 -0.6). In other words, items evaluate different characteristics belonging to the materials and have shown statistically significant differences. As in interpreting the traditional reliability results, the closer the correlation comes to +1.00, the more reliable the test is (Bastürk, 2010, p. 57 ). In the current study, a reliability value of 1.00 for determination of the quality of curriculum materials, 0.99 for determination of the judges' severity/leniency levels, and 0.89 for determination of difficulty or easiness of the items has been obtained.
Qualitative findings of the study were discussed under two titles: "The views of the participants about the characteristics of ECM" and "The views of the participants about the relationship between ECM and English curriculum for 9th, 10th, 11th and 12th grades. According to the results of MAXQDA analysis, four themes related to the characteristics of ECM emerged from the comments: "current situation," "deficiencies," "suggestions," and "what to do." Three themes related to the relationship between ECM and English curriculum emerged as "current situation," "deficiencies," and "suggestions." The theme "deficiencies" had the most dominant dispersing of teacher comments, while the theme "what to do" was not notable to every teacher.
On the other hand, the crucial problems that the participant teachers complained about regarding ECM were related to insufficient listening activities in the deficiencies theme. Since listening is vital both in language learning and in daily communication, participants complained about insufficient curriculum objectives for the evaluation of listening comprehension. They recommended textbooks be renewed through evolving technologies in the suggestions theme. However, although today there is a great variety of auditory and audio-visual materials available for different classroom listening activities (e.g., DVD/VCD players, films, computers, smart boards), many teachers still have neither the time, nor access to adequate technology to create 'authentic' audiovisual materials (McGrath, 2013) . Similarly, Yel (2009) evaluated the effectiveness of English curriculum in Anatolian High Schools in Sivas. The results revealed that the curriculum contents and materials were uninteresting for the students. In addition, materials were inadequate in providing opportunities for communicative and student-centered activities. Based on the expression "a picture is worth a thousand words," it can be said that the effectiveness of visual materials in language teaching has been universally acknowledged (Pakkan, 1997) . Therefore, teachers recognize the importance of using technology effectively.
The results obtained from the views of the participants about the relationship between ECM and English curriculum revealed inadequate smart board presentation techniques, insufficient reading texts and vocabulary teaching, and difficulties stemming from common exams. However, the use of smart boards in a foreign language teaching environment studied by Hall and Higgins (2005) , Hur and Suh (2012) , and Mathews-Aydınlı and Elaziz (2010) was found to be versatile, funny and enjoyable. According to Hur and Suh (2012) , vocabulary teaching is more effective via smart boards which enhance new kinds of learning processes and support language acquisition. Therefore, it is recommended that teachers receive training in using technological materials and in creating their own materials. It is also suggested that balanced distribution of four language skills in ECM should be improved in achieving the objectives of the curriculum.
